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Introduction 

Arts education and art creation for people with disabilities is above all an enriching, heart-warming and amazing process. Based on this common experience, six European organisations formed a partnership to promote the inclusion of people with disabilities in arts education and art creation. 

The partnership consists of: 
· Cope Foundation
· Associazione Scuola Viva Onlus
· ENCC- European Network Of Cultural Centres - Reseau Europeen Des Centres Culturels
· CIT - Cork Institute Of Technology
· EASPD - European Association Of Service Providers For Persons With Disabilities
· L'ADAPT - Association pour l'insertion sociale et professionnelle des personnes handicapées 

With support of the Erasmus+programme, these partners gathered promising practices from all over Europe. And from these examples they derived practical guidelines for arts organisations and arts educators on supporting the inclusion of adult learners with disabilities. These guidelines also incorporate key insights from the publication Voor het voetlicht written by An Van den Bergh and Kris De Visscher (Demos, Belgium) who also edited this publication.

In the first chapter, we remove any last doubts and invite you to take practical steps. In the second chapter, we sketch out the different directions you can go and the methodological choices you can make. In chapter three, we dive deeper into how you can give people with disabilities more (co-) ownership in the creative process, but also in the development of the arts organisation itself and in their own artistic development. In chapter four we consider how you can discover and nurture talent.

Chapter 1: Getting started!

Three different types of partners can take the initiative: 

· Initiators from the world supporting people with disabilities
· Initiators from the world of the arts
· Initiators with an intermediary role

All the parties involved have their own fears and prejudices when it comes to inclusive art practice.

But the times they-are-a-changin’: 

· Service providers are discovering the potential of art
· Artists discover the contribution of people with disabilities
· Art and culture connect people with disabilities with the neighbourhood  

Five challenges and considerations when starting your own project

1. Dive into the great uknown

Inclusive art remains a big step into the unknown. Not to worry though, artists are used to dealing with the deep uncertainty of an empty canvas, a new group or an empty stage. And remember: everyone has the right to freely enjoy the art and culture and to become a full part of it. Artistic passion and talent are equally divided among the population and therefore also present in people with a disability. Often, people with disabilities also show a lot of discipline, courage and dedication in developing their talent. 

2. Establish a good match and equal collaboration between artists and care workers/service providers

Not all care contexts and not all artists lend themselves to good collaboration. But fortunately, there are many practices where it does click. Setting up a project together is a good, concrete start.

3. Guarantee access

When you start such a project, it is best to think carefully about the accessibility of your initiative in advance. The various aspects of access can be seen as a chain. Each chain is as strong as its weakest link. Nevertheless, access is primarily a personal story. For each person with a disability, the barriers are relevant to a greater or lesser extent, and they form a stumbling block or do not. Working on access is therefore very much about customization, communication and coordination, tact and humour.

4. Present the work (or not)

The work of people with disabilities deserves public attention. This does not mean that every performance or exhibition must reach the same audience. Depending on the objective, the choice may also be made not to show the work.

5. Are specific labels necessary?

The explicit naming of art by people with disabilities as art of people with disabilities brings up a broader discussion about labelling and its influence on the process of inclusion and exclusion of people with a disability in the arts. Some organizations or companies proudly mention that they include people with disabilities. Other organizations consider art practices that include people with disabilities as something very ordinary. 

For many artists, their disability is an important part of their identity and their work in a certain period of their life. A performance can, to a greater or lesser extent, thematize the disability or originate from it, through which the artist wishes to present himself or herself with his or her disability. Others prefer not to do this, for a variety of reasons. This is an important subject to discuss during the creative process. Labelling or not labelling is best done in consultation with the artists or the company.





Chapter 2 - Methodical choices

The ideal method does not exist. Not one size fits all. So, above all, we want to see much more opportunities for disabled artists and as many different types of practices as possible. There should be more choice for people with disabilities, since they are often dependent on the opportunities close by, whether it suits or not. 

Methodical choises

1. Why? What is the focus of your project?

Projects and practices can have or combine many different goals: artistic, participation and engagement, collaboration and partnership, (co-)ownership, well-being & health and/or self-advocacy.

2. Who do you include in your art practice(s)?

Traditionally, creative or artistic expressions of people with disabilities were valued from their position as outsiders. There is still a tendency to shield artists with a disability from other artists and thus to maintain the (myth of) authenticity and purity. 

On the other hand, a movement is growing to involve people with disabilities as much as possible within the existing art world and to discuss with them topics other than just the (experience of) disability. In practice, the term inclusion (inclusive) is used for this, although we note that this term is used in different ways. 

Inclusion is sometimes difficult to achieve. People without a disability have persistent prejudices about working with people with disabilities. They fear that the cooperation will curtail their creativity, slow down the process and lower the quality of the work.

Collaboration between people with and without disabilities also walks a fine line. So there is no such thing as the perfect inclusive project. There are always times of exclusion and inequality. Inclusion, however you interpret it, remains a goal of avoiding as much exclusion as possible and achieving as much equality as possible.

3. Where and when do you work?

In order to maintain a low barrier, some people set up artistic projects in a familiar environment where people with a disability live or stay. Sometimes, the mobility of people with disabilties is so limited, that art has to be brought into the institution. A familiar place offers the necessary safety but can also slow down the artistic process. Some rooms are so clean or multifunctional that artistic expression is hindered. Extra attention must also be paid to the distinction between daily life and the artistic process. Ultimately, working in a separate care facility can also impede inclusion. Others therefore choose not to work in the familiar environment but in a place that is attuned to the creative process and where people with and without disabilities can meet. 

The same applies for the times at which you work. Some care facilities have a very strict timetable. But for some artistic processes, you prefer to work in the evening or you when you have inspiration. Not all artists with disabilities can have a studio space at the moment they feel like it. Or they depend on others for their transportation to and from the rehearsal room. It is important to think about this beforehand and to make any arrangements with the care facilities, the care providers and/or the parents and the immediate environment.

4. Which activities do you want to set up?

In almost every artistic discipline, there are examples of inclusive art practice: visual arts, video art, poetry, theatre, dance, music, rap, performance, circus, multidisciplinary... Inclusive practices can take on different forms and occur within different contexts. Many organizations continue working with the existing formats that they slightly adapt or do not adapt at all to people with disabilities. Some organizations create new formats tailored to people with disabilities. 

5. How will you work?

Many common processes, methods and techniques in arts education and creation are also useful when you are working with people with disabilities. With careful observation, you can determine whether your exercises are working sufficiently for all participants. 

Chapter 3 - (co-)ownership 

What do we mean by (co-)ownership?
 
· Control: To what extent do players have a say in the different facets of the educational/creative process (choice of theme, text and/or movement material, character, costume, decor, music...)?
· Freedom of choice: To what extent can the players decide for themselves whether and in which way they participate in the creation/education process?
· Independence: To what extent are the players themselves responsible for their contribution to the performance/training? Is the support offered weighed against their autonomy?
· Self-awareness: Is the person with a disability aware of their contribution to the performance? Is he or she critical of themselves and others?
· Empowerment: Is the person with a disability stronger in their daily lives due to participation in the creation/education process? 

What’s the problem?
 
(Co-)ownership seems to be primarily a theme within the performing arts, especially when people with learning disabilities are included. Two questions often arise. 
 
· Do people with intellectual disabilities play a full role?
· Can people with intellectual disabilities play a full role?

Yes, we can. Co-ownership is certainly possible. People with learning disabilities are not as easy to manipulate as the prejudice would like. People with a learning disability can also make a distinction between playing and being, between theatre and real life. People with a learning disability can and also want to reflect and talk about (the quality of) their art. 

Increasing co-ownership in the creative process …
 
Certain choices within the artistic/educational process can further strengthen this (co-)ownership:
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1. During the orientation process, the basis for (co-)ownership is laid.
2. In the preliminary stage, create an atmosphere of trust, safety and freedom
3. In the research phase the participants make lots of ‘raw material’.
4. In the creation phase, participants are informed and included in the decision making. 
5. In the presentation phase, the participants embody the performance.
6. Afterwards, the participants discuss, evaluate and reflect upon the process and the performance.

… and beyond!

People with a (learning) disability can also acquire (co-)ownership: 

· in the development of the organization
· in their own artistic development
· in their fees, property rights and copyright

Chapter 4 - Developing and discovering talent

Discover talent
 
When you set up artistic projects with people with disabilities, talent emerges. For us, talent is more about passion and drive than about technical perfection. It concerns personality and individuality, storytelling and poetry. 

A lot of talent remains undervalued and underused. Of course, projects, workshops and tastings are offered, but artistic development often stops there.

Even if our guidelines are for Adult education, we advise to start young. Just as with other languages, young children quickly pick up a feeling for the arts, and they have that for the rest of their lives. 

Pick up signals and recognise talents 
 
Not everyone has a passion for art. There are a number of signals that can tell you a lot about the involvement of people, even if they cannot speak or have difficulty speaking.
 
· Facial expressions or sounds that indicate approval.
· Verbal expressions of enjoyment and/or the expressed desire for a repetition of the activity.
· Maintained concentration and self-control (more than for other activities).
· The speed and enthusiasm with which the activity is begun.
· Difficulty stopping or urging to resume quickly after a break or doing this spontaneously.
· The energy and effort that one wants to invest in the activity.
· Accuracy, drive to do well.
· Interest in learning more, openness to feedback.

Identify and overcome barriers

To develop talent, you need to identify and overcome a lot of barriers:

· Dispositional barriers are linked to the personality or (self) perception of the participant or their environment. People with a disability can be convinced that, or doubt whether, a career as an artist is something for them.

· Informative barriers ensure that people with disabilities are not informed, do not know where to search or have incorrect information. This has to do with the (social) networks in which information about the arts circulates.
· Institutional barriers are barriers at an organisational level that make access for people with disabilities more difficult.

Vicious circle
 
All of the above barriers seem to find their roots in dominant aesthetic views about art and artists and the degree to which they are linked to a 'perfect' body and a 'healthy' spirit. 

From these dominant views, we can see a vicious circle, because they lead to barriers for mainstream training opportunities, which in turn ensures that fewer artists with disabilities move on to the professional companies and venues. 

This in turn ensures that artists with a disability are not or are barely visible to a broader audience, and that role models are lacking to attract new artists. 

In this way, the dominant views are confirmed about the arts, about who can and may be considered artists. 

Break down the vicious circle
 
· Break out and expand your network 
There’s need for brave initiators who dare to take a step outside their familiar (work) context. People who are active within the arts can contact care facilities, schools for special education, day centres, parents' associations, home counselling services or leisure organizations. People who work within care settings can make contact with individual artists, directors, choreographers, galleries and studios, specialized museums...

· Inclusive mindset
In order to realistically develop and nurture talent for people with disabilities in the arts, a shift in thinking seems to be necessary. Instead of a vertical or pyramidal approach to talent development, in which, step by step, fewer and fewer people are working under pressure to reach the top, we have to look more broadly and recognize the value of various practices that can exist alongside and especially in collaboration with each other.
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